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ABSTRACT

‘ The purpose of the study was to test thc veraclity of stereotyped
characteristics of the elderly by educators, to 11} ninate some real
educational concepts of the elderly, and to suggest areas In which
educational Institutlons are and are not in harmony with the needs
of elderly citizens. The studv sought to (1) discover educational
needs and constraints of the elderly, (2) identify the scope of edu-
cational opportunities and planning by community colleges and (3)
assess on-qoing programs in light of these discoverles.

To estimate the needs varlable, questionnalres were desligned to
obtain the opinions of urban and rural elderly citlzens regarding
thelr expectations from educational Institutions. {In-depth inter-
vlews with these respondents sought substantive data about themselves,
. thelr education and educational expectations. Similar methods were
. applled to administrators in twenty-two community colleges.

The results indicated significant diffcicnces in actual and expected
behavior patterns as well as reveal Inqg some values and expectations
which the elderly gaired from recent educational experiences. The
on-going programs were tested by the criteria developed In an effort

to effect program change.

Concluding remarks point to characteristics of the elderily which
educators may consider In developing programs. The reluctance of
elderly penple to consider education at this time of life, feelings
of inadequacy and differing goals from other age groups are treated
as some necessary dimensions of program planning, as well as the
importance of coope-.tive planning and administration.
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INTRODUCT InN

Why the Study?

tlhat are the educational needs of senior citizens?
The ques:ion to which this study addressed itself was examined in
three substantive dimensions reflectina need, response, and chanae.
Three phases were sinaled out for intensive study in further
deiineating this comnlex question:

1) a definition and priority of educational needs
ascribed by the elderly:

2) the scope of education proaram efforts beina cxerted
in their interest, and:

3) an assessment of the effectiveness of selected pilot
on-site proqgrams in relation to these real anc
perceived needs. ’

The major aquestion emeraed as an outarowth of some preliminary
research by the writer which sugaested that the followina condi-
tions do exist:

1. Cducation is a term often misused and little understood
by the elderly as it may or could affect them directly.

2. Present institutional efforts to provide educational
needs for the elderly are structured with 1ittle or no
awareness of their actual concerns and constraints.

3. Pre-program communication between Institutions and the
elderly is virtually an illusion.

L. Sianificant data governina these decisions is non-
existent.

5. Most existina proarams require the eiderly to behave
and compete in a manner similarly required of the
twenty ycar old, and assumes that they are seeking
similar qoals.

6. Most Institutions provide very few educational
opportunities specifically desianed for the elderly.

7. There Is a paucity of on-site proarams, also. Most
institutions require the elderly to come to the
campus to engage In education,

e




8. Few institutions provide financial assistance for
education of the elderly,

9. In the absence of reliable data, little institutional

planning s considered which accommodates the educa-
tional needs of the elderly.

IC. When plannina programs for communities of minorities,
most institutions pay little heed to the elderly as
a distinctly identifiable minority.

11. Dlder persons in more rural areas have even less
opportunity to pursue educational activities.

These appalling conditions prescribe an uraent need for basic re-
search findings which could provide meaninaful quidance to Insti-
tutions and for the elderly.

Design of the Study

The first phase of the stusy sought to test the following perceptions
about elderly educational needs:

1. Vhether differences actually exist in the meaning of
education to the elderly in urban and rural envi-
ronments.,

2. Discovery of the some known and unknovn real educa-
tional nceds of older persons.

3. Specific identification of some constraints believed
by older people to hamper their learning activities.

L. The nature and extent of involvement in education
activities to the elderly.

5. Whether older persons are involved in the planning
of proarams, In actual teaching, or otherwise
actively assisting in learning activities.

The study focused further on the Institutional efforts for the
elderly. The second phase sought to determine:

1. The substantive nature of support for specific
programs for the elderly,

2, Vhether research ahout the elderly is utilized or
other data is applied when programs are inaugurated.

3. Whether special emphasis is placed upon the educational
needs of the elderly,
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Definitions

fs an effort to i~ rove wormunication, o fov teres should be first
clarified: Tducati-rnal "leeds ) as used here, denotes those non-
recreational formaiized iearnina accivities wiiich arc specifically
desianed to influence s:tis vina chanee of rehavior in the elderly,
The elderly, to vhich this nrocasal is directed, arc those non-
institutionalized third sn perscrs abrve the ¢ ronolonical arr of
55 years, whoe consider Lhemselves as retired for any reason froe
their principal occuvation endeavora.  (Fducaticnal) Institution:
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mean those lennliyv presaritiod aovernrenta! anencics havina assir

responsibility for nrovilina a-lgcolion anperiurities for the elder,
i.e. community colledns ia st inaton.  "Me=¢ite proarars denntes




those (community colleqe) functions planned and perforred in centers
desioned exclusively as elderly activity facilities operating to
rmeet the multi-purpose nceds of the elderly, and which also specify
education as one of those needs.

Senior citizens, older neople and third aae refer to elderly people
as previously defined. All terms are used interchangeably for the
express purposc of avoidine stereotyping and to further deronstrate
their need for individualized identification.

Many conclusions abound in the literature concerning the subject of
elderly education neceds and in various forms - incividual testiro-
nials, advice of experts, ascriptions from observers, etc. - while
there exists a dearth of efforts reflectina actual involverent of
nurbers of the elderly in the prollem. ‘hat avpears needed for
educators, planners and other providers is a reliable baseline of
specific needs from vhich educational services could be developed
with sore dearee of confidence. From evidence disclosed in this
study, a few conclusions are proffered, none of vhich should bLe
sinaularly startlinn. l'owever, if the pattern that they weave collec-
tively will provoke the confidence needed to mount at least one
institutional continuina proarar that proves satisfyina to third age
participants, we will have met our goal.

-




Q

ERIC

Aruitoxt provided by Eic:

_

Pecause cormunrity (o "oy are dorie ativety mandated, the total
responsibility f e ol i learelcr notivitieos in Yashinaton State,

Phase |1 of *hig c* i, Las i'=ite' " theoe ingtitutions., Phases
1 and V1] focuces <o o0 « e ire it Joocepter sorvice areas in
Snohorish County »~- "torr e~ o Jcgrty, L nich renresent urban
and rural cormmumities. ' oot et L as piven te the [dmonds area
continuously rrrtt «F Tpatile, ane 1~ Jrlipaten, 3 north county
farmina cocrunit oo - tiire ir e feethills of the Cascade

mountains.

Elderly particinar®s vere these whe habit the senior centers and
those that arc reaic:ierod on certer mail lists. They reside north
of Seattle, and ian “npoharicsh Tnunt

2/
.

M pepulation sarple far Phage i1 ceonsicced of administrators of
community colleaes throua' ~ ., the sigte,  In Phase |, the population
sample was comorised of ser =- citizers selected from a stratified
proportion by a randor samp ine technicue. Interview samples were
selected at random from the mail s:rvev respondents who consented

to the intervicws. The only ercertion te random selection was rthat
care needed to insure that intervieices were representative of those
actively involved in senior center activities. as well as those who
vere not. Cooperatinn was anpreciated from cach community senior
center to assist in obtainina a one sercent sampling of the total
elderly nopulation of these areas. ‘lo other control was exercised

to insure a specific halance by sex or educational level. Similarly,
in this random sort, na atte~nt was made to control such variables as
marital and socio-econoric status, althouah ceanizance of these is
treated in the analysis ~f the response data.

Questionnaires were mailed to 337 elderly nersons in the urban and
rural communities and personal interviews were corducted with 71
senfor citizens. A1l 22 cormunity colieaes were included in the
mail survey and eiaht corrunity collcae administrators were inter-
viewed. MNon-directive and focused interview techniques were
utilized in these phases of data collection, in order to insure the

4ﬁ8+?hzﬁﬁfifﬁi? County consists of that six-mile urbar reqion north
of Seattle city limits to the countv line. Snohomish County lies
contiauously north of Kina an¢ sunports the major cities of Everett,
Edmonds, Lynnwood, Mountlake Terrace in the west and south, Snohomish
and Monroe in the east, and Marysville and Arlinaton in the north.
Senior clfizen centers cxist in those cities underlined and are
centrally administercd throueh Sernior Services of Snohomish County.
Yver twenty thousand elderly reside in the area in both urban and
rural environments. Generally speakina, the southern and western
portions of the courty gre of hiah ronulation density. The northern
and eastern portions retain a strona rural flavor,
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- and analyzed by Merton et al. See Robert E. Merton, Marjorie Fiske

best possible accuracy of the meanina of substantive responses and
to reduce possible bias. (see Appendix A)

For Phase 1, an interview aquide was deveiooed to explore t?e specific
area set by the objectives which employed onen-ended questions sup-
plemented to some dearee by funnelina to ellcit more res?ruct?d
respons:s in certaln areas. For this purpose, the non—dare?tuve,
focused interview technique was employed. The interview guide Is
attached as Appendix 8.

Elementarv statistical analysis was performed on the mail survey,data,
and Interviews were analyzed by the constant comparative method. 2
Because the constant comparative method was employed, it was not known
at any given time what would prove to be subsequentiy rel?vant.and
important. To be selective in what is recorded in interviews is to
admit to bias and to invite omission from the record of much which
might prove to be sianificant at a later dote. Consequently a
constant quard had to be maintained against making judgments of
relevancy. In addition to notes made by the interviewer, a tape
recorder was used also to assure accuracy in meeting these demands.

An unexpected request to assist in the rescarch by a number of senior
citizens produced a need for two interview quides. The opportunity
to extend the number of interviews from chirty to seventy through

the voluntary assistance of these older research assistants enabled
the study to include resnonses from seventy, rather than the thirty
respondents oriainally planned. The oriainal interview auide was
tailored for use hv the trained researcher. Consequently, a second
auide was developed vhich had to be more highly structured. This
was used to inventory abilities/disabilitics. (See App. C) The use

heTocised Thterview has been found to be a particularly signifi-

cant technique when certain conditions prevail: 1) when respondents

are known to have heen involved in a concrete situation, 2) when an

interview schedule has been fashioned, settina forth the major areas

of Inquiry as a basis of this analysis, 3) when the sianificant

elements are analyzed by the interviewer for patterns, processes and

total structure, and 4) when the Interview is focused on the sub-

jective experiences of persons exposed to the pre-analyzed situation

in an effort to ascertain their definitions of the situations. This ,
method of recordinn substantive data was developed by Herta Hersog '

and Patricia Kendall, The Focused Interview Glencoe, Illinois: .
The Free Press, 1958

2Barney TG. hlaser, '"The Constant Comparative Method of OQualitative
Analysis.'" Social Problems, VI11-6 (February, 196€5)
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of pecr intervievers irtroduced o cesira’ le isnact on the validity
of the study. “rientation and limited trairina vere nrovided to
those tielve reonle v nerforred sdirrirably in their tashs,

The eailed sepvey scuest te identi v deta ot out the fotlovina:

Mae qualification dycatien level

Livina cr~ditions Pecert education

Pousing relationshins “ocial invelverents
Transnor-atica patterns Interest areas

Personal contacts Interest pursuits

Leisure cti-ities ‘bility to pav for courses
Incore . Pesires on tire and lecation

Cociel ratterns

These normative data were supplerented by more subsatantive inforra-
tion oFtained threuah interviews. The interviews soucht first to
validate the noriative data and secondly, to purcue deener feelines
and perceptions abcut the follouvine:

Social activity satisfaction Commonal ity of interests

Lconomic satisfaction Alternate educational persncctives
Tire alleowances Sncial interaction pattern

Irane of cducation Areas of exnertise

Celf-anpraisal of abilitics Nther constraints

Activity interests

The matter of health, transportation, incore, housina, and the like
vere not the major tocus of this study, althouch a constant viail was
made of these as censtraints in the discussion abcut one's ability

or desires to fulfill his personal aoals. The study proceeeded in the
conviction that such constraints notwithstandina, there were under-
lyina interests in and imaaes of nossible educational experiences.
Some revealina and sianificant results vere obtained as a result of
this apnroach.

Phase 11, assessinn the extent of institutional efforts brought a
return of twenty out of the twenty-two community colleae curveys from
administrators of continuing education. Five administrators inter-
viewed were selected randomly. Three were specifically isolated for
interview bocause they had reported the existence of proqrams desianed
for senior citizens. From these data, a composite vas constructed
vhich nortrays the proaram and service efforts extant in the community
colleqes of this state.

Phase |11 methods of approach are self-evident as reported in the
chapter on Results. This is, each result was anaiyzed for the pur-
noses of inclusion in this report and further tested anainst the pilot
educational project conducted by Edmonds Community College at senior
centers in Snohomish County. Vhere discrepancy was found betweenr
practice and the results of this study, the questionable rractice was
evaluated in liaht of this new information.

..7..




Chapter 2

TESULTS AND FINDINGS

Phase | -- The Elderly and Education

The mail survey was received from one hundred eiahty-nine rc 'S
from the initial railout to three bhundred thirty senior citizens.
The tarcet sample was obtained from a total nopuiation of forty-two
hundred by use of a tahle of rarine nurters. Tienty-threce surveys
vere returncd by the post office unonencd. The 61 percent return
reflects a high level of interest armcno senior citizens for such
attempts to improve their auality of life. Nnly one survey was
returned uncompleted with the comment "Just stop wasting roney with
this kind of earbaane and lecave me in peace."

The taraet sample reflected 38 percent males and 62 percent females
vhose averaae aqe was 70.3 years. 'ormative data revealed a few
exceptions from statistical records of the elderly; 61 percent live
in houses, 2C percent in apartments and © percent in mohile homes.
Twenty~-two percent more rural elderly live in houses than de those
in urban areas.

Hearly 5C percent live with a spouse while 3( percent live alone,

10 percent live with sther mermbers of their family, and 4.5 percert
reside in the horme of friends. 69 percent of rural elderly live with
a spouse while only 12 percent live alore in that reaion.

The average distance from a senior center is 2.2 miles and tc a
community colleae, is 6.8 miles. Those in rural areas exceceded both
fioures by 3 and & miles respectively.

0f those {26 percent) who attend a senior center activity reaularly,
the most gopular attraction is meals (35.2 percent) followed closely
by classes (33 percent) and social events (26 percent). Only 16.6
percent attend for recreational purposes, 13 percent for travel tours
and 9 pércent for other reasons. PReqardless of distances to senior
centers, the reasons for attendina differed very little hetween
rural and urban residents. The sinaular exception was the lower
ratina for classes (1€ percent amona the rural sarple), with the
balance split between social and meals. It should be noted also
that colleqe clusses had been conducted at the rural senior center
for only a brief perind at the time of the sampling.

It Is interestino to note that Gl percent of all elderly do drive
their own cars, leavina only 15 percent who ride with friends and
6.1 percent who ride with a spouse or take a bus. Five percent each
walk or take a taxi. The aeoqranhic taraet area encompasses one

-8-




metro bus system in the city of Everett, but very scarce bus
transporta“ion is available in the rest of the area. A separate
social indicator study conducted by Senior Services of Snohomish
County has reveale’ * :. =~ amazing 92 percent of the elderly state
they would ride on -+ u° f it were available in this area.

Over half of the sample are married and one-third are widowed. The
remaining tenth are divorced. 0ne and a half percent state that
they had never married.

0f the total sample, eight out of every ten receive social security
kenefits and nearly two-thirds exist below the poverty level of
three thousand dollars per year; !5.6 percent have incomes up to
six thousand dollars, 8.8 percent up to nine thousand dollars and
5.2 percent have qreater incomes.

No significant differences were noted between rural and urban
regarding years of forma! schooling. The mvdian educational leve!
was 11.3 years of schooling; 27.4 percent completed grade twelve
and 2.3 percent completed at least four years of college. This
high educational level is quite typical of most suburban areas

near major cities from which many elderly move on retirement. Within
the range of education, 7 percent had less than an eighth grade
education, with 11.2 percent completing grade eight. 34 percent of
the total sample attended but did not complete high school. 0f the
36 percent who attended colleae, slightly more than haif reside in
the rural areas.

Education in Petirement. A respectably long list of educational
activities was experienced by the sample since retirsment. No
attempt is made here to order priorities of the followinag contribu-
tions. However, those courses starred with an asterisk are readily
identified as courses which have been offered in the area senior
centers by Edmonds Community College.

Hotel! Management Nuclear Defense
*Car Core Middle Management
*Typing Understanding Fach Other
*Ceramics *American Indians
*Nrama Real Estate
*Sinaing and Harmony Psychiatry

Income Tax Film Series

Yoga *Political Power/Senior Citizen
*Social Issues *Contemporary Problems
*Psychology Photography
*Senior Power Beauty School
*Spanish *Art
*Creative Writing Hospital Aide
*Furniture Refinishing Teacher Aide
*Sewing Music Appreciation

Counseling
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Art Music

Constructive crafts ir fovernrent functions -~
weod, faliric,nlastics, etc. rolicies

Consumer narctection "o naintenance

Foreion lannuanes Eraloyahle skill develsnront

Senior power rioverent Photoaraphyv/araphics

Consumer economics/es~ate Penl estate sellina
managerent Readino/speech improverent

Creative writinn Drama/theater arts

Meals for one - tvo/anurmect ¢mall enaire repair

Psycholony Pasic Fducation

Social issues
Gardenina and landscaninn

General concensus hv hoth urban and rural respondents indicated a
reasonable cost for twents-four hauvrs of instruction would be two
dollars (42 percent). Ancther 2} rcrcent felt that eight dellars
would not be exorbitant, while 1.5 ra2rcent vere willina to pay
fourteen dollars. Only 0.7 percent r~lieved courses should be free
as well as an equal number who believed twenty dollars would ke
reasonable. The most desirable location for instruction indicated
by nearly two-thirds of tie respondents is their local senior center.
Hlearly one-third choose to attend on tte colleqe campus and three
percent would enroll in television courses,

There are as many who prefer that irstrustienal courses be niven in
the morning as those who prefer the &7 er'ncn, and only 10 percent
would attend in the evenina. The ¢ 22" r jerity would attend one
or two times per week, with just ¢ ~«i-ent vho wou'd attend more
often,

Courses lasting six to ten weeks rr-ve ' tc most popular. Less than
1 percent prefer courses to last 'ess "'~ ‘our weeks and 12 percent |
would endure as lonq as fourteen vic:':n.

Phase | Summary. \Vthile the excert’rrc ri*~d in the target sample
exceed national averages, it hecamr: cui’c anparent that these
elderly people are not idle and da 7ot riv °r to be. Despite trans-
portation difficulties in the arca, or” © ° percent reported few

activities outside their home. lMost ¢ " = qroup qualify their
responses by indicating physical handic=r us reasons for seclusion.
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Three out of the twenty colleges respondina indicated that proarams

2f the mobile rerainder, socialization emeraes as the rajor motiva-
tion factor. Heed to avoid loneliness is consistent with the find-
inns of recent research studies.

Interviewees displayed a definite reluctance to engaae in newer
activities such as educational courses unless stimulated to do so
by someonc they trusted to understand ther or by a friend already
in a proaran. Fxceptians cited include those non-threatenine 1
activities which enable ther to becorme better informed about the
conditions vhich affect them. Physical handicaps. transportation
difficultics, financial limitations vere cited as secondary con-
straints to tizir need for security while away from hore. Hence,
there is areat reluctance to venture out alonc at nisht, to minnle
anona stranaers, or to ennaae in any nroceedings, the schedule of
vhich is uncertain. These adverse conditions describe in part ruch
of the campus life in corrunity colleces. ‘lere colleges to be in a
position to offer physical facilities which are mannad by trained
personnel and which simulate eavironment known to senior citizens

in multi-purpose senior centers, it apnears likely that the carpus
would have areater attraction for then. In lieu of this capability,
cooperative efforts throuagh existina senior centers seems advisable.
‘here such proarams have flourished, the results are self evident.

Phase 11 -- Community Colleae Efforts

The current and future proaram efforts desianed by community
colleges for senior citizens are presented from the results of a
survey and follow-up interviews from twenty of the twenty-two
community colleges ir the state of ‘ashinaton. Colleqe administra-
tors were requested to report on both thelir existing proarams which
focused specifically on the needs of senior citizens and on existing
plannina for any future development. !See Appendix D)

were currently offered in speclalized centers, such as senior centers
and nursing homes. An additional four institutions reported the
existence of courses vhich they beljeve attracted senior citizens

to off-campus colleae centers. Reoular tuition is charged in all but
two colleges. Tacoma admits senior citizens to any class where there
is space available for one dollar, and Edmonds charges one dollar

per credit for courses conducted at a senior citizen center. There
was considerable aqreement by the interviewees and survey comments
that full tuitinn charaes presently required was the chief inhibiting
cause of low senior citizen enrollments. Collede administrators |
expressed a keen desire for policy revision or formula adoption |

-

‘Governor's “ask Force on Agina, All Would Live Leng....None Yould Bc |
01d, report of a joint task force of the Human Affalrs Council and |
the Council on Aaing, A. Ludlow Kramer and A.A. Smick, co-chalrmen

(0lympia, “Yashinaton: 1973), pp. 135-146,

J
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which would match tuition charges acainst an individual's ability to
pay.

The paucity of plarning activities in corrunity colleges is signifi-
cant. ‘Vhile thiz phasc of <ke studv was conducted durlng the fall
of 157! and revealed pitifully little planning for future develop-
ment at that tirme, therc is rnrc recent evidence that shows some
colleges which have erpioyed or assioned rersonnel with specific
responsibilities for the third ane. “n ad hoc relationship of
possible increased federai ‘unds tc these decisions is apparent.

Most colleczs of fer content in courses which administrators believe
are attractive to senior citizens who encoll. Nne-fourth of the
colleges report neo senior citizen enrollment and no courses offered
which are especialiy designed for senior citizens. 0f the remainder,
one-thtrd offer three or fewer such courses. The balance support

an average of six courses in which senior citizens do enroll. Six-
teen such course areas were reported. fhese courses and their-
expected nopularity for senicr citizens are as follows:

Colleges

Subject free Peportina*
Basic " ducatijon - General Fducation Develouprent 60
(88 - GIy)
Communications {writina, speakine, reading, 50
listenina)
Creative arts (drawina, paintina, cerarcics, printing, hs
sculptine = rusic not reported)
Investment rmanagenent s
Tax accounting 35
Home education/improverent 30
Vocational retraining 15
Travel seminars 15_
Consumer education 107
Avocational skill development 10
Social issues 10
Personal problems [
Use of leisure time (tanauages, recreatinn) 5

xCurrent offerings as reported by administrators who believe that
eiderly people are presently or should be enrolled in these aress.

It should be noted that ABE-GED courses represent a federally spon-
sored curriculum and are also open to people of any age. Avocational
skill development represents that training from which a student nay
realize additional income and differs from creative arts offerings
vhich develop skills primarily for self satifaction. Two of those
colleges reporting no specialized programs expressed the belief that
the needs of senior citizens were being met by.other agencies in

their areas and saw no need for the involvement of community colleges.
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There vias general awareness expressed amona the administrator
interviewees about nossible senior citizen educational needs.
Similarly, adminstrators spoke of their inability to respond
because of restricted finances.

Future Developments

Administrator interviewees reflected a distinct consciousness of
the unlimited nature of their responsibilities, and sume spoke of
the wide range of problems to which their ill-defined job descrip-
tions in continuing education exposed them. Most aareed that pro-
gram development hinged a great deal upon putlic pressure. Coinci-
dently, those three wt.o reported some orogress in planaina on-site
proarams in senior citizen centers felt that they were within at
least a year from inauguration and had been made aware of the need
by community elements. Another three view this development at
least two years or mere in the future. Five colleges have plans
to identify the specific educational needs of senior citizens
within the next three years and nlan tc emplov the techniaues of
mall surveys, personal interviews, and census tract data. lio
respondent spoke of his becoming invclved in the senlor citizens'
greatest handicap toward furthering his education -- that problem
of adequate transportation to the education center or coliege.

.

Summary of Phase ||

It is sianificant to note tha: no college in Yashinaton reported
specific activity in offerinas directed at the pre-retirement aroup.
Mor did any report the sponsorship of a Golden Age Club. Most noted
that senior citizens receive no special emphasis other than a
welcome to enroll with other students of all ages in reqular classes,
This integration process receives the endorsement of many who
believe that senior citizens should not 'be singularly isolated. The
on-site pilot study at Edmonds shows a continually increasing number
enrolliny in courses conducted at the Monroe ans South County Senior
Centers, however, where some eighty senior citizens who were not
previously enrolled, engaged in learninn activities during each of
the flrst two quarters of the pilot program. It should be reported
here also, that the Center at Edmonds has managed to make some
progress on transportation problems of its members despite the
absence of an adequate metropolitan transit system. Many other cen-
ters are ncw purchasing mini buses of their own.

If this research were to serve no other purpose, the data reported
t.:re appear to focus a need for attention to three major questions.
First, what are the operatina dimensions of community college respon- -
sibility toward such a large minority group? Secondly, does the
community colleges' commitment to serve all ages bear with it an-
unstated value priority favoring youth and other minorities, and if

so, are these a direct result of federal governmental incentive

systems which tend to promote such values? Finally, what kinds of
desirable Intercourse should be developed hetween governmental agen-
cles and institutions having prescribed responsibilities for the aged?

-13-




Phase 111 - Lffect on Pilot Proaram

The pilot proaram conducted by Edmonds Community Colles= at South
County Senior Center and East County Senior Center was reexamined
in light of the findinqs of this study. The findings in Phase ||
have particular import here.

The direct service courses at the senior center followed a policy

of presenting educational opportunities at times suitable to the

life styles of elderly people, at locations vhere they feel comfort-
able, and at costs which they can afford. Nperating quidelines also
included the offering c¢f a broad variety of experiences In the belief
that senior citizens wish to hroaden their scope of activity and
Interests as well as to attract others not presently enrolled.
Findinas of the study confirm these operating principles and dermon-
strate that the study does have an effect on education opportunities
for the elderly.

The evidence presented here shows that the elderly rely for advice
on those that they trust to understand their problems. In light of
this findina, the colleae proaram plannina now relies more heavily
upon the credence of senior center directors than previously. The
practice of interacting directly with senior citizens reqgarding their
course choices was substituted for the reflected summary decisions
of the directors of the respective centers. Course planning is now
operating in this manner for the second consecutive quarter and
enrollments continue to increase.

\hile few commonalities were found to exist among senior citizens
renardina course and interest choices, they share common reasons for
wanting to become involved (escape from loneliness, soclalization,
satisfyina, contributing, coplna, expressive, and influencing needs
as dlsiussed above and reported to the White House Conference on
Aging.

Similarly, older people are reluctant to engage in "college'' courses
which they feel is beyond their formal educational level. Direct
contact between collene personne! and senior citizens at the East
County Center were at a minimum at the Introduction of courses in
that location. The compassionate role of Instructors and later,
other colleqe personnel, enaaged in socializing activities at the
center were observed to promote a considerable difference in later
enrollments. Interviewees spoke qulte emphatically to this point.
Personnel practices in the pilot prciect will continue to take into
account a dearee of sociabillty and empathy when recruitina instruc-
tors Into thls proaram.

fioviard Y. McClusky, Education Backaround and Issues: VYhite House
Conference on Aaina, Report of the technical committee on-education
with the collaboratlon of the author (Vashington: White House
Conference on Agina, 1971) op. 3-5 (for context see Appendix G.)
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¢ cannot be definitely stated that participation in educational
proarams and particularly in the nilot program that South County
and tast County Centers satisfy the internalized needs of senior
citizens. Althouah there is snarse evidence through case studies
and testironial from senior citizens reaarding the positive

impact on their lives such experiences have made, there is lacking
proof nf similar irpact on any larae nurmher of narticipants. Such
an area presents a fruitful domain for future study.




Chapter &

copp COANCLUSERNS TN THED ARCLT

’ The conclusions of this study will prove disappointing if corner-
stones and not buildina blocks are beina sought by planners. fin
the other hand, should ve be searchina out the substance fror which
mortar may be developed to prevent the elderly from fallina throuch

? cocietal cracks, the evidencc uncovered sugnests that suck material
is readily available, and that only the skill of the craftsmen
needs refreshino,
To illustrate this point, some initial posteriori hypotheses are
1 submitted., The first is that: ‘

1. vhile the educational needs of the elderly are as
diverse as those of other age aroups, the intensity
of these neceds is much dirinished at this ane.

The introduction of diversity of necds, as a conclusion, prescsts
little contrikbution to existina knowledge. Fowever, the itlusive
dimensions of intensity do bear sorc elaboration.

In neneral, tie intensity of a desire by an elderly person to cnnagqe
in any prolonaed disciplined activity diminishes quite sharply unon
retirement and, in an unfortunate number of cases, may never again
approach the lowest ebb which he enjoyed earlier in lif2, The
{1lustration (Fia. A) suaaests that the lack of incentive resulting
from relaxed self discipline, reduced economic level, lesser irflu-
ence, and other constraints presents a fertile ground for continued
study. ‘'hile such in-depth psycholoaical probinc rerains outside
the parameter of this study, some direction alona this path was
unavoidable. Indeed, the short step proved sianificant to some
conclusions reached.

fne can hardly treat cducational nceds as if education were a sclf-
contained discipline. Fducation for self-discipline is an overt
example. Introspective analysis was found nearly as Irportant in

the third ane as it is thouaht to be in the first and second arcs.
The conclusions rcached by a senior citizen would ke rore predictable,
however, hecause of obvious physical and socictal limitations.

1. nlder persons, findinag themselves deprived of ability
to contribute to their personal and societal econony,
to influence the society which now governs then or
even to contain thelr nuclear family - including many
vho can no longer mect even their basic nutritional,
mobility and shelter needs - all share a cormon neced .
to reevaluate what contributive channels remain open
to ther in their remaining l1ife span.
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In this crisis period that he neither experienced nor fully contem-
plated during earlier years, an older person is forced to reach
decisions from limited alternatives about his future life style
vhich usually vary in lenqgth and intensity. Inevitably, the de-
cisions reached are directly related to known alternatives. This
postulate is deceptively simplistic. It is suoported by the find-
ings of this study and explains why the elderly are forced to
recognize basic survival needs as first priority. In-depth inter-
! views with older urban persons revealed that those who had enrolled
in courses offered at senior centers do feel a resultina greater
satisfaction in the contributions they made toward others. Con-
verseiy, rural area residents and some urban residents who consi-
dered themselves minimally involved in social arouns, feel much lower
satisfaction in the contributions they made toward others. Con-
versely, rural area residents and some urban residents who con-
sidered themselves minirmally involved in social aroups, feel much
lovier satisfaction in their contributions toward others. Recogni-
zing societal contributions toward others as a basic rather than

a secondary need of man, is it mere coincidence that these latter
groups also feel much areater frustration about their future
involvements in societal groups? Figure A(5) depicts alternate
paths to exist when seekinag new habits/satisfactions and illustrates
the moment of frustration, hence opportune time when educational
experiences should be available to the retiree.

TN

. Another conclusion from the study concerns the value perceived of
avallable educational services --

11l. Today's third aae persons who attend a multi-purpose
senior center quite reauiarly, place high values upon
those activities of the center in which they play a
contributing role in both planning and participating.

They see themselves as consumers of programs and services, but rate
higher those in which they also make some contribution of time, money
or service to help plan or operate. A subhypothesis concerns values
they receive from subscribed participation.

IV, Courses which require a minimal tgition charge (c.q.
one dollar per credit hours) are valued higher than
those for which there is no charage,

Many elderly people find the adjustment necessary to exlist on a

fixed income durinag retirement devastatina snough to their pride, to
their capability for personal resourcefulness, and consider free
tuition as another bureaucratic move to entice them to accept charity.
They readily admit that full tuition costs borne by younaer wage
e27ning students are prohibitive for them, and vould feel rmore re-
sponsive to a reduced fee which areatly les<ens the charitable factor.
They also feel that this reinforces their feeling of riaht to ques-
tion instructors, to use library and other anclllary services than

if courses were charitable. ‘Mhile many educational planners feel
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physical health and rekility capacity at a stcacdily decrcasina rate
throuah Third fgc. pealatively lover percentac e fiauras vseo here s
depict accentance of the concent that rarcly :lo perple of any aac
exert necar 1000 constant intensity to any activity.

Fiqure A illustrates sequential cvents in carly retirercnt ycars, and
is presented as a araphic depiction of sore possible entraprents in
which an older person ray find hirself. Period 1 reflects the initial
formal activity which he had described each tire ne vias ashkad about
his retirerent plans. reriods 2 and 3 are experience? in varicd
lengths and include those oblieations that were delayed vhile he was
still ernloyed. These reriods are critical ones for adjustina to 3
nev life style which relies entirely on sclf-discipline rather than
upon the clock ant calendar. Period h occurs as a result of lifetire
conditionina to affect corrunity affairs, leaders, husiness and
friends. It is no rinor shock to realize that little attention is
now qiven to his counsel. reriod G represents a critical point in
time when the realization occurs that his drearms of the ~‘good life’
in retirerent were quite short-siohted, that he vas inadequately
prepared for what he has thus far experienced, and that he is now
expected to ke happy but not involved in societal affairs. It is at
this point when educational services could be rost effective in
azsistina the retiree to develor new anals and satisfactions. The
slanted line fror point 5 indicates the protal:le decline in intensity
if redirection does not occur. cuch decline could well contribute

to a shortenina of his rerainina years of life.




that older people would respond to free audit orivileges in on-going
courses, this is not considered any rore valuable an experience by
the elderly than heina transported free to a college football game.

College instructors who teach senior citizens in addition to younger
students are beainning to reach a common admiration of elderly
students. Instructors vho work directly with them say that they
take more time to oraanize assiqnments and, once assured that their
responses are of distinct value to aroup goals, work harder, conduct
research more critically, attend more regqularly, and often with
better results than younger students. Nne instructor stated:

"They (elder students) are more challenaina because their
concepts are often tempered from hroader experience.
Consequently, beliefs are more deeply ronted. These
people clutch tenaciously to Inaccurate concepts like old
shoes they refuse to shed, and have usually done their
homework in supporting rationale. They challenge my
rationale with a dearce of conviction that | am still
trying to instill in younner students.

.. ...the oider auditing student? lie usually bites his

tonaue and rerains a comnlacent auest in the class. |
don't know whether !'m reaching hir or not."

The Charge to Educators

There can be no mistake but that therc is a growinn awakening among
educators during the nast two vyears to the unmet needs of the elderly.
Educators and public alike are now heeding the seasoned advice of
such formalized representation as the ‘'hite House Conference on Aging
Educaticnal Recommendations, many of which reflect many years of
urging by the HRTA, AARP, MCOA, and others for educational systems

to revise curricula as a first step in promoting the concept of
education as a life-long orocess.

Today, there is some evidence to show further development of pro-
grams in pre-retirement education. Concurrently, however, there Is
little evidence of any areat enrollment increase in such courses,
regardless of their improved cuality. Most older people advocate
this need for thelfr children, but do so with little more than a hope
that such advice will te heeded any more than they did when they
neared that life stace. Those older persons more experienced with
pre-retirement education speak of this with areat concern.

V. FEducational systems alone will not be able to attract
many second age people Into pre-retirement courses until
such time that total curricular revision Is achieved,
beginnina in early childhood/primary learnina centers
of our school systems.
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Early-ace conceptual developrent is sorely needed which enables one
to internalize total life s* tes -- physical, physioionical and
psycholoaical experiences -- rather than the mere anticipation of
achieving adulthood and of planninn careers. Sinaular efforts must
be exerted that eliminate the short sishtedness of such questions
as, '"“'hat do you want to ke when you arow up?"' ‘e must prormote
chlldhood thinkine far beyond adulthood -- a life stage less than
one third of the total life span. Respondents in this study
reported very little involvement in pre-retirement proarams, which
suggests that proliferation of more of these courses falls far
short of the neced.

Third age people in this study demonstrate admirable selflessness

in their constant ascrintions that all education design is meant for
only the younq. Uhile ignorina that it is they themselves who have
made the areatest contributicn in support of education while
suffering the arcatest sacrifice, older people prefer that the major
educational effort be concentrated on institutina curricular chanaes
in early arades which will promote clearer understandings of all
three aces in life rather than only on those first two, as presently
taught. This willinaoness to foreao any educational service to their
own aae gqroup in favor of the youna is clear deronstration of the
continuina attitude of self-exclusion. Put, will such rartyrdon
bring about desired chanaes in education?

Vli. The elderly have not internalized the concept of
"lifelona educating’’, as tkhis is beina promoted
by educators. It may blossem only as younaer
aenerations arow and develer a need for it, hut
third aae people tend to rermain aloeof from
educational incentives nresently offered.

A related conclusion should be of importance here to those educa-
tional planners who would hastiiy erbark on the response road to
the elderly's unmet educational needs.

Vil. Little true effectiveness is predicted from the
actions of educators who suddenly plunae into a
""do-nooder'’ role of attractina the third age
back into traditional educational proqrams that
were never desioned with them in mind.

The averaae adult education administrator is rermarkably uninformed
about senior citizens. Ille often reacts too quickly with inadequate
knovwledae and rescurces in attemnting to respond to this sudden
awareness of need. A count of the ratio of arey haired siudents
must be followed by hasty plannina with institutional colleaques

to begin instant courses in the hnpo of attractina more third age
people. Such full thrust take-off is at the 10,000 foot level,

and will surely produce a few successes, as |neff|C|ent as thls
system may he. Put, such actions assure neither true direction nor
continuance, and often produce some resentment in older people for
having attemptcd to tamper vith their life styles.

-19-




-

Many administrators lack the normative derographic data relating
numbers, locations and education levels of third aqe people residing
in their own districts. Consequently, the less affluent should be
expected to make further sacrifice and adjustrent in o.der to respond
to this recruitment effort. PRaw numbers of new older-aged students
may increase, but the major question remains. Has this effort
reached those to whom the college has a responsibility to reach in
innovative ways which satisfy their needs?

VI11. College adminstrators responsible for such development
are well experienced and skilled in tuning into
community needs. ‘hat is often overlooked is the
critical need to conduct an education of, and coopera-
tion with, those prcfessionals who administer multi-
purpose senior centers, case workers, nurses, other
governmental officials working with the elderly and,
most importantly, a broad cross sectional representation
of third age citizens.

A report of this study would be incomplete without illustrating

this point by noting the nationally recognized success of Sally Vren,
who, in addition to her valued cooperation with the study, will soon
be further identifiad in a report the United States Congress is com-
pleting in response to its own question of why the South Snohomifh
County Senior Center can operate so efficiently and effectively.

The report will summarize Mrs. Wren's skill as the competent admini-
strator of Senior Services of Snohomish County and will reflect an
analysis particularly meriting the attention of educational admini-
strators. The analysis will emphasize two tenets further witnessed
in this study. Mrs. Wren concentrated first on working with the
elderly rather than for them. Every program under her administration
functions through an advisory body, the majority of which are consu-
mers. If colleges propose to develop services to the elderly, they
would be remiss in {anoring this axiom. Secondly, Mrs. “ren has
achieved national recognition for internalizina their fcelings of
hesitancy to re-enter the society they helped design and which now
rejects them at age 65 or less. Her compassionate auidance has
helped many elderly to happily perform further service to soclety
without feeling threatened in thelr retirement freedom. Interview
respondents place high regard on the need to feel uteful. They also
confess to the need for counseling and the need for that initial
persuasion to try it. They usually liked it!

'The report, not yet identified by title or number, s at the request
of Congress throughk the U.S. Genera) Accounting O0ffice and will
become available through that department, and later the Government
Printing 0ffice in early fall of 1973. John Cass is the principal
Investigator of the ''Congressional Watchdog'' project that proposes to
measure the impact of Title I1!, Older Americans Act.
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The resultina conclusion of this section sunaests that:

IX. The retiree enters an ane of suspended shock. (See Fia. A)
‘'hen faced with exclusion from societal influence, prohi-
bited earnina power, and lirited physical capabilities, he
cannot recover after a lifelonn conditioning to the contrary.
Consequently, education holds little interest because he

i . 3 . 3
does not understand his own desires -- until he is led hack
into it, carefully and without penalty.

A final conclusion of siqnificance results from unanticinated input.
VUhile furtherina the interests of this study, the writer enqaged in
many related activities which led into consta?t contacts with direc-
tors of elderly proarams in Federal Peqgion ¥.' Lack of understanding
about collene proarams, trainina assistance and community service
aspects of the community collenes was expressed repeatedlyv. Concur-
rently, colleae administrators admitted li-tle knowledne =f those
senior center directors who were seeking education proaram assistance.
The expandina field of aaina developments focuses direct attention

on the need for immediate and continuina interaction hetween these
parties. The loaical conclusion seems ohvious:

X. Cormmunication appears lackina bhetwecn collesne and senior
center directors whn share corrmon resnonsibilities for
developinn cducational opportunities for third ace people,
and for trainino of thosc skilled and nara-professional
workers nceded to serve their unret needs.

A distinct lack of communication and involverent is reflected in the
cholce by aidminstrators of rnurses thouaght to be ponular with the
eldely, and those educat:onal interests which the elderly exnressed.
The opposite priorities demonstrate the further need for providers

to concentrate on understandina the will of the elderly to remain
active and informed about current affairs. (See Anpendix F)

Vithin the final word of this study is an appropriate recoqnition of
the cooperation with this study and observed sincere dedication to the
roles as scnior center ditectors in Snohormish County. Snecifically,
this study could not have been made cemplete without the assistance

of Ms. Jane Bradford, director of South County Senior Center, Ms. Yeda
Caraill, director of East County Senior Center, and Ms, Sally ‘ren,
executive director of Senior Services of Snohomish County.

Lenal responsibility for education for adults rests upon the
comunity colleaes and hiaher institutions in 'Jashinaton. Many states
still require puhlic school systems to share adult education respon-
sibilittes which, when concernina new services for the elderly,
develops an "afiar you, Alphonse' frustration arona the educational
constituency. Many senior center directors in the northwest report
considerable frustration as a result.
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Chanter V

PECOMMENHDAT 1M1

If cormunity colleses are scekina to include the elderly comrunity
in their service proararms, they can save much effort by remembering
that the elderly do not respond to the same incentives as do
younger persons. They have real nced for cducational services, hoth
directly and indirectly, but do not actively scek them., Sianificant
findings of this study illuminate these unique conditions of the
elderly:

1. Many have stercotyned imaaes of education as those
formalized activities for the young, and have little
motivation to return to the classroor.

2. Most seck ways to maintain their independence to
remain healthy, motile and busy, and feel they lack
abilities to influence factors controlline the
increasing costs of livina, arona others.

3. The majority do not feel qualified to engage in
“colleac™ level opportunities for learnina. Some
vorry about poor memories, deterioratine muscles,
declinina vision and hearing as other deterrents.

b. There are many known danners invalved in venturina
out at night alone and, even with transportation
provided, explorina stranae surroundinas can be
threatening. Remote parking lots and bus stops are
shunned by many. Stairways are unpopular and steps
without handrails are avoided at all times.

5. Third age people, active in senior centers, rely
heavily upon the advice of Center staff personnc!
for quidance into activities that have immediate
meanina for them.

6. Most peoplr rant to contribute to their own
activities. They resent known offers of charity
cuch as free tuition, hope for opportunities to
make worthwhile contributions to discussions, and
enjoy interactina with nixed apce learnina groups
once they feel comfortable with peers. (See Appendix [)

7. Strong preference Is qiven to learnina opportunities
-vhich better equip the elderly to cope with and
improve societal conditions affecting them

8. Lit* e interest can be found in qrades, accrual of
credits or daily class session..
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With these characteristics in mind, collenes can plan learninn
opportunities cooperatively with elderly advisory committees and
aaencies involved in the field of aaina. It is recommencded that
colleqes aive serious consideration to the many competencics which
older people have that can enrich on-aoina endeavors as vell as
those proposed courses as direct services for the elderly,

\then plannina innovative approaches, the followina recommendations
should be considered:

1. Plan with the elderly, rather than for them, .
nroarars that hold immediate reanina to ther. (Aopendix 1)

2. Priority should be aiven to nlan daytime
expericnces once or twice a weck, in off-campus
locations vhere elderly people feel comfortahble
in the environment before enticina ther nnto
the camnus.

3. Involve praoviders of services as well as consurers
in the plannit.n and proarammina, Consideration
should be aiven to consumers who are often younaer
than age 05, are primarily retired from their major
occunation life, and living on fixed incores.
Peduced cnrollment fees are important incentives.

h

. A broad scope of content areas is nreferable to in-
depth sequentia! courses in becinnina proarars.
Mecessary exceptions should be readily identified
through continuous evaluation procedures.

5. Vhile snme voluntary services will becone apparent,
adequate adrinistrative staff is necessary to ensure
continuous plannina, coordination, empathetic faculty
selection, and liaison with cooperatina agencies.

6. nNuality of staffina should be consistent with on-
campus criteria. Hiah staff competency must he main-
- tained as well as careful selectinn of those who
can demonstrate aood respect for the elderly and
thelr characteristic ahilities.

7. Traditional recruitine efforts throuah pre-proarar
nress announcerents are less effective than peer
counselina scrvices which pilot proarams can provide.
Comnletion certificates aiven to particinants are
shown to friends who are pntential students.
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Appendix A

ED'10MDS COMMUNITY COLLEGE

20090 68th Avenue West Lynnwood, Washington 98036 rhone: (206) 775-3511

This survey is being sent to certain sonior citizens in Snohomish County,
s¢lceted at random, to provide needed information to continuc and dev¢ lop
ncv educational services by the collepe. The survey is an important part
of a rascarch project supported by this collese, Scnior Services of Sno-
hiomisk County, and the U. S. 0fffce of Education.

Your belp is greatly appreciated by your completing and retur.ning this in
the erclosed envelope. No postage stamp is necessary. You do =2t need to
sign your name unless you arc willing to respond to the last question. If
you have any questions, do not hesitate to call me at 775-3511, ext. 222.

Dr. Robert E. Sarvis

Your age to the nearest hirthday

Do you 1live 1in a: house; apartment: mobile home
Others living with you spouse; fauily; alone; friend(s)

Estimate the distance to your ncarest senior center (circle)

. less than 1 2 3 4 5 more milcs

Estimate the distance to your nearest community college (circle)

1 2 3 4 5 10 15 _wmorc miles

How often do you visit the Senior Center cach week?

If you visit regularly, what type of activities do you usually enjoy?
recreation; ___ social; ___ counseling
meals; classes; tours

other

What otker types of activities consume most of your spare time away from
home? (check only major activities)

AARP; church; visiting fricnd(s)

travel; other

I seldom leave home
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9. What is your principal means of transportation?

drive; ride with spousc or fricnd

bus; taxi; ~ walk
} 10. Arc you now married; widowed; divorced; single
‘ . \
; 11. Do you receive social security benefits yes, no
7

12, Approximately what additional income do you recceive?
¢ . less than 1500; 3000; 6000;

9000 more

13. Circle the highest forma’. education completed

-

less 6 7 8 9 10 11 12 13 14 15 16

14. HKave you cnrolled in any additional education courses since age 557

yes ; no
If so, please list.
Location
Course (or sponsor) Yecar

15. 1If transportation wcre no problem, the cost low, and the time of the course

convenient, please check those arens of possible interest to you in the
fo.lowing list:

Art (naint and drawing)

Creative Crafts (ccramiecs, driftwood, batik, ete.)

COnstrugtive Crafts (wood, scwing, plastice, etc.) -

Home Maintenance (repair and replacc as¥i1ig)

Consumer Protection

Consumcx Feonomien (taxon, wills, etc.)
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Current Affairs (social issues)

Senior Power Movement

Forcign Language

Basic Education (English, Math)

——————

Reading and Speech Improvement

r—ar——

Creative Writing

Employable Skills (typing, accounting, electronics, management, etc.)
—Gardening and Landscaping ’ |

——Heals for 1 and 2 (gourmet, etc.)

—Music (instrument, vocal, listening)

— Psychology

. Photography and Graphics

Real Estate Selling

Acting and Theater Arts
Policies and Functions of Government
Small Engine Renair

Other

16. 1If any courscs were made easily available in those areas in the list above,
what cost do you consider reasonable for 24 hours of instruction? (circle)

freec- $2 $8 514 $20
17. there should such courses be offered?

college campus;, senior center; IV; other

18. when and how often?

- AM; P Eves; 1 2 3 times per week

19. How long should they last?
2 weeks; 6 wecks; 10 weeks; 14 wocks
We are intcrested in your more specific ideas about developing such opportunitics

and realize that surveys 1imit such expression. If you are willing to have somcone
visit, listen and record any of these, please complete and return the enclosed card

with this survey and a voluntcer will attempt to contact you for an appointment.

Thank you for your hblp!
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INTERVIEY GUIDE Appendix B

Introduce the purpose: A follow-up of the survey completed recently
by Edmonds Community Colleae as part of o research project supported
by the colleae, South County Senior Center and the U.S. 0ffice of
Education., The purpose of this interview is to provide opportunity
for more snecific views than can be obtained in a mail survey. The
interview will require about 40 minutes and will not require that you

_be identified by name at all.

I. lIdentification

1. Aqe Sex MF

Humber and relationship tc others livina in home

2. How long lived in home _yrs. ‘here before?

et

(1f less than 5 yrs. probe reasons for move(s). Mobility
pattern is important here.)

3. a. Educational level Level of children

b. Education expansion (special training, adult education,

avocational education)

c. Hobbies and recreation before retirement

d. after retirement

(Rank priorities in d. above activities 1, 2, 3 etc.)

d. Assumina aood health, finances, transportation, etc.,

- what interests, hobbies, skills remain to be sought in

the future?
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(CRITICAL ITEM - list completely and seek rank order. Seek to
establish values: i.e., if travel is aiven as a qoal, learn why --

the real purpose -- to meet different peonle, see world wonders, etc.)

5. Purposes and Coals

a. Present social involvement (attached)
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5 Purpose and foals

a. Present social involverents? Clubs, education, church. etc.
(Pursue and urne referral to earlier links te learnine exneriences.)

b. Aspirations of involvement. ‘'Vhat aroup, activity, club or course
vould vou like to hkecore involved in directly? \hy" (Seek to
clicit effective attitudinal and perceptual data ahout the sclf)
"“that are relatives and close friends doinn in these areas? (Seek
out reasons for procrastination. See 3-b & d responses. Any
reference to sianificant others?)

c. "that qualifications are needed to fulfill 5-b?"" (Allow R. to
talk freely, encouragina throuah prokes of ''how''? ‘/hy not')
\'ho does he knov: in these roles? ‘that does he think to be that
person's reasons-purpose? (Pecord anecdotes)

d Void areas of qualifications. '‘that wil! be needed?’ low can you
prenare yourself, learn to be rore prenpsred?’ Review activities
aiven. ‘hich are learning experiences? (This aroup seeks natural
ascension to area of concentration. If unsuccessful at any point,
skip to alternate approach V. Do not harass!)

6 Alternate Purpose and Goal Set

a. Hand R, a list of activities and ask to idantify those of interest.
\then complete, ask for area of highest interest. Seek 3 or 4 and
pursue as in Y. thich ones are new learnina activitices?
(Important!)

7 Value of Education

a. Most important learning experiences in life. Ask R, to cite the
most effective ways of learnina thet he has encountered/profited
from. Associate these with former response. Seek to discover
motivations.

b. Effect transfer from experiences to noals and aspirations formerly
elicited. Review values jointly and apnraise perception (L:evare
of surface responses indicatina lack of <elf identify. Pretests
show this to appear - is he trying to fool himself or you? s
it real?)
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Appendix C

INVENTORY OF ABILITIES/DISABILITIES

Access

‘.

7.

-

Do you ifve alone? Or room with others?

"n’ helyr rolatlionship? .

Are you flinanclally sble to remain ‘living here? Yes No

. Any future plans for moving, and If so, the reasons why.

——————————————

What §s your chief means of transportation?

3. Do you own and drive your own cor? ’
b. If other means, do you rely entirely on someone else for -

transportation? If so, whom. (Relationship)

How many days a week are you gone from home?

ilow many days a weck do you visit a Senfor Center?

Genarally speoking, do you have no, little, scme or much opportunity

to go where you want when you wont?

¥hat soclal activitios away from home do you consider the most

satisfying?

-

What actlvities would you llko to engage ln'but you feel are too

oxponsive for your budget?




Use of Time

Which single activity -- at home or avay from home -- occupies

more of your time than any others?

YYhat would be the next rmost time consuming activity?

In all the thinas.you do, which activity agives you the rost

personal satisfaction?

\thy? Vhat does this do for you?

Think of a friend outside your hore with whom you have constant
contact. As an average, how many days a week do you have

face~to-face contacts with this person?

How often do you talk with this person over the phone?

What are some specific activities you share together?

-
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Participation

Do you believe that you are eligible to enroll in any course

glven at a community collene in this state? Yes tlo

If '"yes', what courses have you, or vould you enroll in?

If "no", why do you feel you're inellaible?

If such a course were offered as you jdentified earlier, how

many days a week do you think it should meet?

\lhere should the col‘se be held?

Would you want the course free? If not, how much?

Can you think of any other ways in which you would like to see

community colleges provide services for senior citizens?




Fusuie Pians

1. \hot iype of occlvity do you oF would you enjoy the most and find

she most satlsfaction frem doing?

2. When was the last tlme that you enrolled In a formal education

_course, and what course?

3.* Do you know of eny courses thai you would like to enroll In now?

Yes No

if "yes'", what course and where?

Any others?

4. vhat is the cost for such a course?

Can you afford this? Yes No

5. \Why wouid you want this parcicular course?

6. if you have taken such a course within the last five years, why did

you enjoy/not cb]oy 1t?

7. iete the following as you belicva coch would be satisfying to you:
i-hlgh, 2-moderate, or 3-1ittle satisfaction.

2. Attending a lecture about consunas protection? .
b. Makling or building somathing at home which you would give to someone?
¢. Serve on the program comnitize of your favorite organization?

d. Attend a potiuck lunch or dinner?

. Volunteer to sevve 3 hours in a booth at the Fair?

¢. Stuff envelopes for company which will pay you for doing so7

g. Support a schenme for county-wlde transportztion befora the
City Councli? .




8. From this Vst (attachad), which are your firsc, second and third

choices of subjects that Interest you most?

9. Vo talked a jot ebout different activitios; what type of activity

do yout do nostly with your children when you sce them?

0. .'"Do you balimve that your children really know what you do end enjoy

wost? i¥ the answer Is "no", why not?

e Lo Ty

L
-
.

If you had & major cccupation carlier In 1ife, would you be willing

to serve voluntarily on an advisory comnittco, If your formar employer

wers to ask yeur help? Yos No W¥hy?

12.  'hat speciaiized 2rea of knowledge do you feel you have the most

information atout‘l_

12. Do you bel.avs thot you have 1ittle, falr, good understanding of the
problems faced by peopia of your own age group?

Probians of your children’s age?

Probiems of the youngest generation?

-
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Economic Indcpendency

Fur Pemrodelina
Home Pepairs

\loodworking I, t1, & t11

Nil Painting
Pastry Decoration
Cabinet Makina

Social Independency

Everyday Law
Listenina

Property Hanacement
Plcture Framina
Soclal lssues
Practical Politics
fstate Plannina
Contemporary Problems
Lov Cholesterol Foods

Social Affairs

Soccial Issues
Practical Prlitics
Ane and Youth

Yiorld Affairs
Aspects of Pgina
Practical Psycholoay

Nther:

Check any of the following courses in which you would like to
participate if convenient and inexpensive.

Driftwood Sculpture
Nffice €i:ills RPefresher
Creative ''ri ‘2a

Small Engine . pair
Consumer Economics

Practical Psychology

Incorme Tax

Public Expression

investment Fundamentals
fieneral Fducation Developrment
Intro. Consumer Protection
Rasic fducation

fncounter

Lip RPeadinn

Income Mananement Practices
Hioh School Diploma

lousine Prohlems

Soclal Actions

Travel & Mobility
Pre-Retirerent




Appendix D

Edmonds Community College
Nctober 27, 1971

SURVEY 0OF STATE COMMUNITY COLLEGZ EFFORTS DIRECTED AT SENIOR CITIZENS

Information is beina sought in two areas, (1) existing and continuing
efforts, and (11) plans under consideration, if any, to develop or
expand college focus on the senior citizen. Consider both on and off
campus activities, please, that are college sponsored, and which are
concentrated nearly exclusively as ''Senior Uitizen' (retired or
_nearly retired).

I. EXISTING PROGRAMS

Check those proqrams/courses conducted within the college last year
(1970-71) or fa'1, 1971)
. Pre-retirement course

Go!den Age Club

Investment Management

Social/Personal Problems

Vocational Trainina (specify)

ons

Avocational Training (specify)

Use of Leisure Time (specify)

8. Tax accounting

9. Travel Seminars
10. Consumer Economics
11. ABE-GED
12. Creative Arts
13. Home Econ./Imprvmt.
14. VWriting, Speech, or
1E. Other:

CREDIT: 1t\hich of the above are non-credit only

Costs: Are Senior Citizens admitted at:
reqular tuition? no cost

___reduced fee of $ per credit
LOCATION: Are courses conducted mostly
. on campus, off-campus centers,

____ﬁenior Cltizen Centers, other




L. PLANKLIG 11 PROGRESS

Please identify if and when your collene is actually planning

for:
reduced tuition (vears avay) 1 2 3 nrore
free tuition 2 3 rore
developina on-site programs in
T " Senior Citizen Centers in
special transportation assistance 1 2 3 rore
research technigues anticipated: 1 2 3 more
T interview : statistical (i.e.

census tract data) : survey by
mail s other
other

T COMMENTS/OUESTIONS

tlease mail this in the enclosed pre-addressed, stamped envelope.
Your assistance is rreatly appreciated. This information will be
very helpful in our research and proaram planning. !f you have
any questions, please do not hesitate to call. (SCAN 241-0280)

Pobert . Sarvis
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9018 -242nd S.\),
Edmonds, Washington
March 18, 1973

Dear Di. Sarvis;

Our session of "More Effective Listening, Thinking and Speaking"
has ended, and I want to thank you for giving us the opportunity
of taking such a class at the Senior Center,

Our instructor, Mr. Milton Scott, is indeed an inspired teacher,
and his snthuiasm inspired us all. Nobody went to sleep in his
class. Never once did he appear to be bored or impatient with

us, even though some of us-were slow, or unable to comprehend

the point he was making, some of us are hard of hearing and asked
him to repeat what he said, and some of us wasted his time talking
beside the point -~ but he always listened to us.

He prepared our lessons with the grecatest care, although our slow
pace rarely allowed him to complete his day's outline. He made
each of us feel important and worthwhile for our own individuai
qualities, which he discernec and mentioned ever so casually. He
never put us embarrassingly in the spotlight, yet somehow, he
managed to give each of us a spot in the sun, and let us discover
the unsuspected abilities of our classmates. I': his clasc we
just weren't allowed to feel like "has beens."

(I should mention that these were some of the same feelings I had
when I took "Applied Social Actions" from you, some time &go.)

Most of us appreciated Mr. Scotit's complete honesty, devoid of
mannerisms and affectations, except when he was demonstrating

the use of such mannerisms. And in a day of beards, sandals

and jJeans, he is well groomed-~a treat indeed--for to appear

any other way would be living a lie, for him, and he is certainly
true to himself.

To say it briefly, he 1lifted our class above the ordinary, the
usual, tre expected. He gave it a clean, wholesome dimension

that I shall remember fondly as I refer to my class notes and

try to listen and think more effectively.

Sincerely, ‘
At rihe [ eXavdh
Lucille Palmer- (Mrs.G.F.)
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EONONDS COMMURITY COLLEGE , " .
. *n o ~.

. hd ‘ .‘.I

SO SGIn AVERUL WEST 03 LYNNWOOD, WASHINGTON 98036 &3 701 FPHONE (2061 775 3514 v ¢

) | , ;o
"3.. . ’ - d t’ Ya

January 22, 1973

Mrs. Elleen Storey

State Board for Community College
Education

319 Seventh Avenue

Olympla, VA 98504

Dear Mrs. Storey:

Following will be a list of off-campus speclal programs not covered in the
fdmonds Community Colleqe catalog:

Location.  South Coungy Senlor Center

_ T Art 76 X YDODVORKING 2 credits . Tuesday, }0-12
: Course Description: Classes are combined with

baslcs of woodworking, Instruction In the use

of hand and shop machine tools; also Including .

picture framing. Intermediate students learn

rabinet making or projects of own choice.

Pol Sc 75 X POLITICS AND THE SENIOR CITIZEN
’ 2 credits Tuesday, 10-12

Course description: Electlon roles of Senior
Citizens, political lssues and their meaning
for you.

Spch 55 X PETTER LISTENING,THINKING,SPEAKING 2 credits Tuesday, 10-1-
Course description: Critical thinking and listening,
as these produce meanlngful substance for speaking.
Effective speech preparation and dellvery, also.

Eng. 41 X CREATIVE VRITING 2 credits Tuesday, 1-3
Course Description: Instruction in writing .
form and-style with teacher/class critique

of Individual works.
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Psych 61 X INTERPERSONAL RELATIONS 2 credits Tuesday, 1-3
Course Description: To promote the understanding

of basic and Interpersonal communications using

the human intecraction laboratory technlque.

(Limited to 17 students)

Music 52 X  SINGING & HARMONY 2 credlits Thursday, 9 - 11
Course Description: Volce production,
procedures for making harmony.

Bus. 90 X PRACTICAL LAV 2 credits  ®hursday, 10-12
Course Description: How law affects you In wills,

real estate, community property, llabllity and

«others.

Home Ed 21 X  BEGINNING TAILORING 2 credits Thursday, 1-3
Course Description: Indlvidual help with

tailorad clothing construction. Most

viork will be done at home.

f— tng. 10 X ADULT BASIC EDUCAT:O% 4 credits Thursday, 12-4
Course DNescription: This course provides an _
opportunity to hecome more proficient In
rcading, writing, and Engllish skillis,
N0 FCE NECESSARY '

Art 81 X DRIFTVWO0OD SCULPTURE , ! credits Thursday, 1-3
Course Descriptlon: ‘''Luron’ method to help develop

new ahilities in selecting, cleaning and finishing

driftwood Into sculptured art forms. ‘Y

Hist 75 X . GENEALOGY . 2 credits Tuesday, 1-3
Course Description: How to trace your famlly tree.

Research techniques, speclallzed sources of

Information, ldentification of patterns, etc.

Fileld trips are Included to major Information

centers.
Locatlon. Monroe (East County) Senlor Center
Psych 30 Y °  PRACTICAL PSYCHOLOGY 2 credits Friday, 1-3

Course Description: An analysis of In7luences
one develops In everyday encounters. The study
of cultural and perscnallity factors, motivations
and perceptions which affect soclal contacts
through a common-sense approach.

Art 81 Y DRIFTWOOD SCULPTURE 2 credits Friday, 10-12

Course Description: ''Luron'' method to help

develop new abilities In sclecting, cleaning
Q and finishing driftwood Into sculptured.art

‘ forms.




Pal el 36 Y POLITICAL ISSUES & THE SENTOR 2 credits
CITi72rn

Course Deqeription:  1dentiflcatlcs of soclal Issues

and the political avenues open to the senlor cltizen

for invaolverent. An introductlion to leqislatlve

Influence.

Sec. Sc 20 Y UNDERSTANDING THE AMERICAN INDIAN 2 credits
Course Description: A view from the bridge of two

cultures; that of the traditional and that of the

Indisible or Inteqrated Indlan within modern

woclety. . An examination of the values within

Indian history, arts, lore, and virtues which form

the last fraglle link with the natural people of

the past.

\le hope this information wil] be_of service to you.

“iuzerely yours,

Dr. Robert E. Sarvis
Assistant Dean for Special Programs

Vednesday, 10-1

Wednesday, 1-3
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I\;:spcndix G

1. Coping Needs

At this point we return to our theory of margin. Since trimsition throughs tha: Litee

years of muturity to old age involves, for the vast majority, substantial reductions i such
things as income, position, influential affiliations, and encryy, the. power aspest of our
load power ratio becomes a matter of central concern. Coping with this reduction in power
becomes a preeminent need at this stage in the life cycle, for, in @ hierarchical sense, sinless
minimal coping nceds are met, no surplus or margin of power is left over with which to ineet
higher needs. Thus, in any scale of priority, there is solid justification for placing the coping
needs first. .
Within the “coping” category, we have no alternative but to place hasic education at
that fevel which has first claim o the resources of education. This®means simply that a
munimal ability to read, write, and compute must be attained before a person can take part in
the sotisfuction of needs requiring more complex and advanced kinds of instructional
procedurcs.

Basie education is placed first for three reasons, First, as already indicated, the three
i (readng, webineg, and arithinetic computation) are inescapably preseguidte 1o all other ad
highier levels of education, Second, the fack of these skills is lar, far greater for older peaple
than for persons i any other age wegment of the populistion. Third, except for financial
support, the acquisition of these skills depends on measures almost wholly educational in
character. We teach people to read, write, and compute by instruction and not by pohtical or
economic pressurc. Thus, in any ranking of the relative urgency ol the educational needs of
older people, basic education should come first,

Conunuing, in descending order, with other coping nceds, we would next include the
category of educational need within which physical considerations come first and economic.
considerations second. Here, again, we encounter a hierarchical application of the theory of
margin. A minimum of physical encrgy and health is a prerequisite 1o participatign in other
xinds of activity, and after health, a minimum of financial resources fiecomes necessary. Thus,
sfter the acquisition of basic skills, we would place the need to educate for physical fitnuss at
:he top of any list of educational needs for older persons, followed by the need to educate for
a minimum of economic seif-sufficiency. To achieve physical fitness we would propose the use
oi instructional procedures to formulate and carry out programs for healthful living, including
such measures as the use of nutritious dicts, proper exercise, the practice of periodic physical
checkups, and the management of convalescence. For cconomic self-sufficiency, we would
expect education to he used in such arcas as the maintenance and increase of income, money
managemnent, ctc.

Other coping necds to be served are education for making the legal decisions which the
later years require; education for selecting good housing and residential facilities: education to
help adjust to and make the most of changing relations with the immediate and the extended
family; and, while having less of the urgency that we associate with the notion of coping,
education as to how to make the most rewarding use of leisure time,

It is not necessary for our argument to detaii the content that ight be included in a
syllubus of instructional matcrials gearcd to meet the various kinds of nceds mentioned above.
Neither is there any advantage, beyond that alrcady suggested--i.e., first, basic education,
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fotionned by eduration Tor health and econonue self sufficiency  in attempting to ranb the.
seeds ot e copig catergory moa lnerarchical order or priority. The pomt s that coping
ey we eeatral<Deficsts here threaten the elementary capacity of the older person to deal
stononitonsdy with tus Iife situation, Hf education for the aging is needs-centered, then their
Needs as persons must be the foundation on which a program for the cducation of ofder people

must be bhuilt.

2. Expressaive Needs

The woegory of expressive needs is hased on the premise that people have a need to
erqaGe e activshies for the sake of the activity itsell and not always 1o achicve some qoal 1o
Al the actwaty Tas only an nstramental relationship. In thes reali, motivistion airises from
i nterest b o the expression which participating in the activity requires, There are

* plagsibile teasons for helieving that the expressive need exists. In the firsi place, much of our

sense of well being consists in large measure of the enjoyinent of the healthy expression of our
natural physical capacities. 1t is enjoyable to exercise our muscles, and 10 use our senses of
sight, sound, aad taste. In the second place, expressive activity is characteristically spontancous
and open in charecter making possible the liberation of ¢ eeper and more primitive levels of
(ersonahity. In the third place, it is gencrally accepted by psychologists that the human
prrsotality is capable of a far wider range of expression than the habitual maintenance
routines, and the specialization of modern life permit. 1t is postulated, therefore, that in most
seaple e-peatly o the later years hecause of postponed desires—there is a largn domain of
unexpressed and underexpressed talent and interest which, if properly cultivated, could be
achivated 1o enrich one’s living,

The Later years, therefore, should be the vital years for the liboeration of the exprressive
eeds. For one thing, there is more time. For another, given a margin of health and income,
there are fewer restraints 1o interfere with the cultivation of expressive activity.

3. Contributive Needs

Underiying the category of “contributive needs” is the assunption that older people
have o 66 1o give, They have a need 1o contribute something acceptable to others and to the
commumity, blending the need to be useful and to be wanted. In a practical sense, this nced
c.n be wdentified as a desire 1o be of service. 1t could take the form of assistance to persons in
sprecial categories of deprivation, such as titering for the culturally deprived, counseling school

* dropouts, transporting shut-ins, or visiting the homebound. It could take the form of acting as
a part-time staft member of such groups and organizations as day care centers, YM and
YWCA's, and the Red Cross—organizations whose programs arc geared primarily to community
cervice. At a different level, such service could consist of contributed time for data collection
and deaisionmaking as a3 member of and/or consultant to the administrative hoards of such
agencies as hospitals, city councils, planning connissions, boards of etlucation, ctc. Moreover,
b vl ot e necessary that all these services be given without pay. Bucause many older
praple by on mcomes lower than that 1o which they were previously accustomed, some
paytnent for service would not be incompatible with the satisfaction of the contributive nend,
This gt can be conhirmed by the success of the rapidiy developing program for “foster
grandporents.”

But there is another dimension to the contributive need whith is largely ignored and
which deserves much greater recognition, We refer to the wisdom latent in the reserves of the
older person’s cumulative experience,

For operational purpnses, let us say that the wisdom of the aging is a blend of at least
1wn related foctors. Once is @ capacity built up over the years to cope with the demands and

v cnergencics of living; the other is the time perspective which the same years have made
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possible, i spte of the centumental and unrealistic overtones associated with talke obonrt
wisdom  euecily g society skeptical ol anythueg wirapported by “hard data”™ ot e theae
of this paper that the copmg stiategies and the sense of “time post” and tie 10 cone”
posswessed by older people it a 1esource qreatly needed by o turbubent, rapidly chaniioeg ety
demandiny “inntant solutions” to difficult problems. To be sure, age is not per se neceantly o
mark of vasdom, Morcover, like all abilities, possession of wisdom is uncvenly distributed and
subjezt to the law of individual differences. Some older people are wise, and some arc less wise,
and some are stupid. But the arcument here is that in the dimension of wisdom there is o

rasource that society greatly needs and has not yet learned to exploit.

4. Influence Needs

Although it receives uneven and only occasional attention in the Ieritge, it 1ol
Gitlicult to mahke a case for the fact that prople in the later years have o need to erert lar
greaier influence on the circumstances of their living and the world about them than they are
anparently and customarily able to do. Not necessarily, and not inevitably, but in qeneral the
tuter years are yeors of declining power. in the personal area, older people usually have lews
poveer, 1., less mcome, less resience, less assurance of vigorous health, than they had carler,
srd, with «ome notable exceptions, less power than younger people. tn the social ccilin, the
savser of older people is also problematic and highly contingent. They occupy fewer positions
of influence and have access to fewer of the political and cconomic resources with which
power is usually associated.

Aithough older persons may be less powerful, they are not powerless. With the right
kind of education their power declhine could be arrested, if not reversed.

Our discussion so far of the need of education for coping, expressing, and contributing,
indicotes how education can increase an older individual’s influence in the personal realm. But
cducation con also be designed 1o help older people bring about constructive chang: e society
gs well. More specifically, older persons have a need to become agunts of social chiage, aned
therefore a need for that kind of educational experience which will enable then vilectively
ard responsibly to assume this role.

Aguin, it is not nccessary (o detail here the content for this kind of instruction. 1
passing, however, we can note that there is an abundance of material from which such content
may be built. To mention a few leading items, such material would obviously include an
incisive examination of the power available to the citizen via the political process. Also, as a
aunumum, 1t would include the dimensions of power and decisionmaking structures at the
comimunity, state, and national levels, 11 would concentrate on those practical issuvs of vital
concern to older people themsclves, such as health, income, and housiny, inck, equally
important, help older people to have a stronger voice in the broader issues of*fiscal policy and
human relations affectine the welfare of the community at large.

in brief, it is arqued that older pcople have a vital need for that kind of education that
vall enable them to exert influence in protecting and improving their own situation, and mn
contributing to the well being of the larger society. Thus, if transfer from instPuction to
practice wviere direct antd explicit, it could be aimed at bringing about constructive sOCIl
chanege. New “influence roles” in society would no doubt result, and o sotial Climite mone
fovorable for the development of self-respect might well ensue, Such a course would also help
10 shift the emphasis--so common in current programs--from “doing for’’ older prople 10
Lelpasg thena “do lor themselves’ as well as “'do for the community.” .




SOME COURSE

TITLES OF INTCREST TO SENIOR CITIZENS

Actina Techniques
Adult Rasic Education
Armatcur Radlo

Ant iques

Antique Clock Repair
Astroloqgy

Astronony

Basic Electronics
fasic Photography
Catik

£e a Eetter Shopper
Schind the lcadlines

Cabinct Making

Carc ¢ Propagation of
House Plants

Ceranics

Cheeses and Wines

Chinese Cooking

Classic Film Scries

Cormrunity Chorus

Contemporary German
Literature

Cooking to Stay Slender

Corsaqge Making

Creative Fibres
Construction Workshop

Dancercises

Cefensive Driving

Drawing

Domestic Policy Discussions

Oriftwood Sculpture

Orug Awareness & Counseling
Vlorkshop

Ecoloqy of the Puget Sound
Econonic Forccasting
Effeetive Group Organization
Effective Reading for
Business and Plcasure
Effective Listening
Eiectronic Kit Bullding
Environmer.ta! Actlon
Yorkshop
Existentiallsm

Extra Scnsory Perception == -

The Growing Edge

Family Financliol Management

Q
¥ - Fidure Painting
[%RJ!; Fi]lm Making

Floral Arranging

Fly Tylina

Folk Guitar

Forcign Policy Discussions

French '

French Cooking

fur Remodeling

furniturc Design and
Vioodworking

Furniture Refinlshing

German

Golf

Gourmet Cooking

Great Book Discussions
Gulitar

Handwriting Analysis

Hand \lcaving

High School Equivalency

History of Jazz

Home Appliance Repair

Home Improvecment and
Malntenance

Interior Design for the Home
interpersonal Relations
International Folk Dance
introduction to the Computer
and Data Processing
Investing in Real Estate
Investing In Stocks
italian

Japanese Cooking
Jewelry Making

Knitting
Landscaping for Homeowners

Law (Everyday)
Leathercrafting

Love Story in English Literature

Macrame

Major Faitns of the World
Medical Emergency Technology
Meditation and Philosophy
Memory improvement

Minlature Palnting

Music Masters You Like Best

Appendix H

Morthwest Indian Culture

Northwest History
\lorkshop

Numismatics

Organic Gardcning
0il Painting

Pantomire ‘Vorvshop
Personal Typing
Picture Framing
Playwriting
Pottery Making
Portrait Painting
Practical Politics
Practical Psychology
Property Management &
Estate Planning

Red, Vhite, Brown & Black
Living Together

Real Estate Principles

Return to Nursing

Rug Hooking

Russian

Sculpture

Securities & lnvesting

Senior Power Scwing

Singing & Harmonizing

Sketching

Social Issues

Speaking, Listening &
= Thinking

Small Gasoline Engine

Repair

Spanish

Speedreading

Square Dancing

Stained Glass

Story of the Opera

Talloring

Tax Workshop ‘or Individual
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Transcencenta’ Mcdiatlon
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